
 

INSTRUCTIONS TO AUTHORS & SAMPLE TEMPLATE 
(Manuscript Preparation) 

 

Format  
The paper should be formatted in one column format with at least 4cm margins and 
1.5 line spacing throughout. Authors are advised to use Times New Roman 12-point 
font. Be especially careful when you are inserting special characters, as those inserted 
in different fonts may be replaced by different characters when converted to PDF files. 
It is well known that 'μ' will be replaced by other characters when fonts such as 
'Symbol' or 'Mincho' are used.  
 
A maximum of eight keywords should be indicated below the abstract to describe the 
contents of the manuscript. Leave a blank line between each paragraph and between 
each entry in the list of bibliographic references. Tables should preferably be placed 
in the same electronic file as the text. Authors should consult a recent issue of the 
Journal for table layout.  
 
Every page of the manuscript, including the title page, references, tables, etc. should 
be numbered. However, no reference should be made to page numbers in the text; if 
necessary, one may refer to sections. Underline words that should be in italics, and 
do not underline any other words.  
 
We recommend that authors prepare the text as a PDF file.  
 
Manuscripts in general should be organised in the following order:  
 

• Page 1: Running title. (Not to exceed 60 characters, counting letters and 
spaces). This page should only contain the running title of your paper. The 
running title is an abbreviated title used as the running head on every page of 
the manuscript.  
 
In addition, the Subject areas most relevant to the study must be indicated on 
this page. Select the appropriate subject areas from the Scope of the Journals 
provided in the Manuscript Submission Guide.  

 
A list of number of black and white / colour figures and tables should also 
be indicated on this page. Figures submitted in color will be printed in colour. 
See "5. Figures & Photographs" for details.  

 

• Page 2: Author(s) and Corresponding author information.  
This page should contain the full title of your paper with name(s) of all the 
authors, institutions and corresponding author's name, institution and full 
address (Street address, telephone number (including extension), hand phone 
number, fax number and e-mail address) for editorial correspondence. The 
names of the authors must be abbreviated following the international naming 
convention. e.g. Salleh, A.B., Tan, S.G., or Sapuan, S.M.  
 



Authors' addresses. Multiple authors with different addresses must indicate 
their respective addresses separately by superscript numbers:  

 
George Swan1 and Nayan Kanwal2  
1Department of Biology, Faculty of Science, Duke University, Durham, North Carolina, 
USA.  
2Office of the Deputy Vice Chancellor (R&I), Universiti Putra Malaysia, Serdang, Malaysia.  

 

• Page 3: This page should repeat the full title of your paper with only the 
Abstract (the abstract should be less than 250 words for a Regular Paper and 
up to 100 words for a Short Communication). Keywords must also be provided 
on this page (Not more than eight keywords in alphabetical order).  

• Page 4 and subsequent pages: This page should begin with the Introduction 
of your article and the rest of your paper should follow from page 5 onwards.  

 
Abbreviations. Define alphabetically, other than abbreviations that can be used 
without definition. Words or phrases that are abbreviated in the introduction and 
following text should be written out in full the first time that they appear in the text, with 
each abbreviated form in parenthesis. Include the common name or scientific name, 
or both, of animal and plant materials.  
 
Footnotes. Current addresses of authors if different from heading.  
 
2. Text. Regular Papers should be prepared with the headings Introduction, 
Materials and Methods, Results and Discussion, Conclusions in this order.  

 

3. Tables. All tables should be prepared in a form consistent with recent issues of 
Pertanika and should be numbered consecutively with Arabic numerals. Explanatory 
material should be given in the table legends and footnotes. Each table should be 
prepared on a separate page. (Note that when a manuscript is accepted for 
publication, tables must be submitted as data - .doc, .rtf, Excel or PowerPoint file- 
because tables submitted as image data cannot be edited for publication.)  

 

4. Equations and Formulae. These must be set up clearly and should be typed triple 
spaced. Numbers identifying equations should be in square brackets and placed on 
the right margin of the text.  

 

5. Figures & Photographs. Submit an original figure or photograph. Line drawings 
must be clear, with high black and white contrast. Each figure or photograph should 
be prepared on a separate sheet and numbered consecutively with Arabic numerals. 
Appropriate sized numbers, letters and symbols should be used, no smaller than 2 
mm in size after reduction to single column width (85 mm), 1.5-column width (120 mm) 
or full 2-column width (175 mm).  
 
Failure to comply with these specifications will require new figures and delay in 
publication. For electronic figures, create your figures using applications that are 
capable of preparing high resolution TIFF files acceptable for publication. In general, 
we require 300 dpi or higher resolution for coloured and half-tone artwork and 
1200 dpi or higher for line drawings. For review, you may attach low-resolution 



figures, which are still clear enough for reviewing, to keep the file of the manuscript 
under 5 MB. Illustrations may be produced at extra cost in colour at the discretion of 
the Publisher; the author could be charged Malaysian Ringgit 50 for each colour page.  
 
6. References. Literature citations in the text should be made by name(s) of author(s) 
and year. For references with more than two authors, the name of the first author 
followed by 'et al.' should be used.  
 
Swan and Kanwal (2007) reported that …  
The results have been interpreted (Kanwal et al. 2009).  

• References should be listed in alphabetical order, by the authors' last 
names. For the same author, or for the same set of authors, references 
should be arranged chronologically. If there is more than one publication 
in the same year for the same author(s), the letters 'a', 'b', etc., should 
be added to the year.  

• When the authors are more than 11, list 5 authors and then et al.  

• Do not use indentations in typing References. Use one line of space to 
separate each reference. The name of the journal should be written in 
full. For example:  

o Jalaludin, S. (1997a). Metabolizable energy of some local feeding 
stuff. Tumbuh, 1, 21-24.  

o Jalaludin, S. (1997b). The use of different vegetable oil in chicken 
ration. Malayan Agriculturist, 11, 29-31.  

o Tan, S.G., Omar, M.Y., Mahani, K.W., Rahani, M., & Selvaraj, 
O.S. (1994). Biochemical genetic studies on wild populations of 
three species of green leafhoppers Nephotettix from Peninsular 
Malaysia. Biochemical Genetics, 32, 415 - 422.  
 

• In case of citing an author(s) who has published more than one paper in 
the same year, the papers should be distinguished by addition of a small 
letter as shown above, e.g. Jalaludin (1997a); Jalaludin (1997b).  

• Unpublished data and personal communications should not be cited as 
literature citations, but given in the text in parentheses. 'In press' articles 
that have been accepted for publication may be cited in References. 
Include in the citation the journal in which the 'in press' article will appear 
and the publication date, if a date is available.  
 
 
 

 
7. Examples of other reference citations:  
Monographs: Turner, H.N., & Yong, S.S.Y. (2006). Quantitative Genetics in Sheep 
Breeding. Ithaca: Cornell University Press.  
 
Chapter in Book: Kanwal, N.D.S. (1992). Role of plantation crops in Papua New 
Guinea economy. In Angela R. McLean (Ed.), Introduction of livestock in the Enga 
province PNG (p. 221-250). United Kingdom: Oxford Press.  
 



Proceedings: Kanwal, N.D.S. (2001). Assessing the visual impact of degraded land 

management with landscape design software. In Kanwal, N.D.S., & Lecoustre, P. 

(Eds.), International forum for Urban Landscape Technologies (p. 117-127). Lullier, 

Geneva, Switzerland: CIRAD Press. 

 

STYLE OF THE MANUSCRIPT  
Manuscripts should follow the style of the latest version of the Publication Manual of 

the American Psychological Association (APA). The journal uses American or British 

spelling and authors may follow the latest edition of the Oxford Advanced Learner's 

Dictionary for British spellings. 

 

SAMPLE TEMPLATE AS BELOW 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Career Transition Program of Special Educational  

(RUNNING TITLE, not to exceed 60 characters including spaces) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Implementation Challenges on Career Transition Program (CTP) of Special 

Educational Needs Learning Disabilities (SENLD) 

(FULL TITLE) 

 

 

1Mohd Nassir, S. N. I., 2Mohd Hashim, M. H. 

(AUTHORS’ NAMES) 
 

12Faculty of Technical and Vocational Education, 

Universiti Tun Hussein Onn Malaysia, 

86400 Parit Raja, Batu Pahat,  

Johor, Malaysia 

Email: ayusijayu@gmail.com 

 

(AUTHOR’S AFFILIATION & EMAIL) 

 

 
2Faculty of Technical and Vocational Education, 

Universiti Tun Hussein Onn Malaysia, 

86400 Parit Raja, Batu Pahat,  

Johor, Malaysia 

Email: mhisyam@uthm.edu.my 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

mailto:ayusijayu@gmail.com
mailto:ayusijayu@gmail.com
mailto:mhisyam@uthm.edu.my
mailto:mhisyam@uthm.edu.my


Implementation Challenges on Career Transition Program (CTP) of Special 

Educational Needs Learning Disabilities (SENLD) 

 

ABSTRACT (Not to exceeds 250 words) 

Career Transition Program (CTP) is a program to process of finding and moving into a new 

career or starting a career. There is no set period of time for career transition and no limit to 

the number of times might decide to change. Special Educational Needs Learning Disabilities 

(SENLD) is a child or young person has special educational needs (SEN) if he or she has 

learning difficulties or disabilities that make it harder for him or her to learn than most other 

children and young people of about the same age. This study aims to explore, understand and 

explain the Career Transition Program (CTP) of Special Education Needs Learning Disabilities 

(SENLD) which had been implemented in an academic secondary school. The school was 

selected as the location to study which it was one of the pilot schools for CTP. The school has 

graduated six students who were working in the industrial sector. Those students were chosen 

as participants in the study which conducted using qualitative research methodology and case 

studies research strategy through unstructured interviews, observations and document analysis. 

Purposive sampling method has been used. Based on the activities, the researcher had 

understood the existing scenario of implementation the CTP, and also some challenges on the 

implementation. The challenges were management procedure, role in the implementation of 

the program and enrolment student. However, the school has a potential to improve the process 

of the implementation if they have a guideline absolutely proven.     

 

Keywords: Career Transition Program (CTP), challenges, Qualitative Research 

                    Methodology, SENLD (To be arranged in alphabetical order) 

 

 

 

 

 

 

 

 



INTRODUCTION (Article must follow IMRAD format, must have INTRODUCTION, 

METHODS, RESULTS AND DISCUSSION)



Special education plays an important role in helping the Special Educational Needs Learning 

Disabilities (SENLD) group challenges in learning and into the working life (Nasri, Hamzah & 

Udin, 2010). As much as 738 mainstream secondary schools that implement Special Educational 

Integration Program (Kementerian Pendidikan Malaysia, 2013). Therefore, Kementerian Pelajaran 

Malaysia (2012) states that MoE are aware of the importance of providing appropriate education 

to students with special needs in which this group may be more appropriate to use the vocational 

curriculum to provide these people with life skills compared to the existing academic curriculum. 

Generally, those who have difficulties in learning, they have the physical ability that can be trained 

through vocational education, so that it can be used in certain jobs (Daros, Nordin & Saud, 2012). 

Kementerian Pelajaran Malaysia (2012) also believes that vocational education is an alternative 

educational pathway to support improvements in other areas for groups with special needs where 

they need to be exposed to the realities of life after leaving school through a systematic program. 

Therefore, the transition from school to the after school and get jobs that match was a very wise 

step in producing students who are skilled (William-Diehm, 2007). They need to be guided and 

supported to enable them to increase their potential and talents inherent in themselves. Through a 

careers transition program, the relevant vocational training can be provided with requirements of 

the current job market and in accordance with the student's own ability level (Daros et al., 2012). 

Career transition program of SENLD students is a combination of activities based on the needs of 

individual students, taking into account the preferences and interests of students as well as the job 

market, including instruction, community experiences, the development of employment and multi-

objective nature of adult life after leaving school went on to have a future with get jobs that match 

(Polloway, Patton & Serna, 2001). Hence, the development of which was carried out transition can 

be seen by the question of what, where and how students conduct everyday life and work as adults 

(Kiarie, 2006). In addition, transition programs undertaken for each category of disability should 

have its own services design. It is built through the transition program that emphasizes a lot in 

terms of choosing skills appropriate to the needs and capabilities of the individual  (Daros et al., 

2012). To ensure the quality of education students with special needs can be enhanced, the MoE 

has given priority to the displacement method of teaching and learning in the school system by 

involving parents and the community as partners in supporting learning and teaching activities 

(Kementerian Pelajaran Malaysia, 2013). In addition, in preparing SENLD students for 

employment, curriculum and activities should be developed in conformity preparedness to change, 



diversity, increasingly sophisticated technology and lifelong learning (Elleven, Wircenski, 

Wirceneski, Nimon, 2006). The challenge in the implementation of the transition program is to 

prepare SENLD students from high school in Special Educational Integration Program (SEIP) to 

career should be studied in depth in order to produce SENLD students who are ready to step into 

the working world. 

 

Implementation of the Career Transition Program for SENLD Students  

 There are some issues that become the challenge in the implementation of the transition 

program towards SENLD student. The student’s achievement is the result of cooperation between 

school, families and communities (Epstein et al., 2002). The involvement of parents and 

communities are needed in the implementation (Kiarie, 2006). However, how to ensure that 

schools, parents, and communities can play a role in this program (Kementerian Pelajaran 

Malaysia, 2012). The role of the school principal urgently needed to encourage and establish a 

good relationship between the school and the community, encouraging an approach to planning 

and evaluation process, assist in the development of policies and procedures related to the 

evaluation process and ensuring that the necessary resources are adequate. Although the principal 

can supervise the process of implementation and evaluation in their schools, but special education 

coordinator could be a facilitator to ensure that the processes that have been designed are 

implemented (Daros et al., 2012). Therefore, the plan will be successful if they have extensive 

knowledge in this field, coupled with the preparation and focus on the strategy and management 

(Dupoux, 2008). Teachers' ability measured in terms of knowledge, understanding, and skills 

relevant to the curriculum. Therefore, the design of the curriculum in special education is built to 

be flexible. It enables teachers to develop their existing talent and potential (Nasri, 2010). If a 

teacher does not have the experience and training to teach SENLD students, the teachers will not 

be able to tap the potential of students with skills that are appropriate for the purposes of 

employment (Haber & Sutherland, 2008). This will cause a loss to the SENLD students to gain 

skills appropriate to their abilities and interests so they will not be exposed on the job that suits 

them. In addition, teachers also need to identify the students’ background information to provide 

them with a career transition program based on individual (Haber & Sutherland, 2008). Teachers 

who do not understand the transition planning towards student career will render them less 

effective in ensuring SENLD students receive maximum results from the transition program 



(William-Diehm & Lynch, 2007). Therefore, teachers should have self-determination and respect 

the choice of the students, in addition to creating positive relationships with the students and to be 

proactive in fostering partnerships with members of the Individual Education Plan (Haber & 

Sutherland, 2008). It is clear that teachers play a vital role in producing a wide range of students’ 

involvement. They should have a good relationship with students, families, and communities 

(Applequist, Mears, & Loyless, 2009). Thus, it would facilitate the implementation of the career 

transition program. Family involvement is necessary because the families are the ones who have a 

lot of advantages over special education teachers (Tie, 2006). The challenge for special education 

teachers is their duty is formal and limited by factors such as time, place and rules, while parents 

communicate informally and have greater opportunities to engage with their children. Therefore, 

communication with teachers is the key to success in this collaborative effort. Teachers have 

perspectives and ideas for helping the children with special needs in different aspects such as the 

implementation of a career transition program that is based on the interests and abilities of the 

individual. However, the challenge in the implementation of the program is to create better 

communication between families and teachers. With good communication skills, the family and 

teachers can establish a close relationship and this can help SENLD students in developing self-

confidence. Consciously or not, the various parties should play their part in awareness to not 

marginalize SENLD students. The closest party to the students are teachers and families. In 

addition, other parties must also play a role so that SENLD students can develop themselves as 

independent individuals. Therefore, employers should also provide opportunities for people with 

special needs to work, try to train them and focus on their strengths (Ng & See, 2011). However, 

the challenge for SEIP teachers is also to obtain the cooperation from employers. The employer 

does not have to keep pushing them but should take the responsibility to evaluate the work and 

they will prove that they can work well. In addition, employers should look at the individual's 

ability to get and maintain jobs, which can satisfy them (William-Diehm & Benz, 2008). This is 

because the employer is a fundamental part of being a contributor to society to the people with 

special needs. For employers who are willing to choose these people to work, they have 

implemented the Code of Practice for Employment of Persons with Disabilities, which has been 

offered by the government at least one percent chance given to these people  (Haber & Sutherland, 

2008). In addition, the government has initiated the Kementerian Pelajaran Malaysia to establish 



and implement a variety of programs to help SENLD students by involving parents and the 

community in the education of the students (Kementerian Pelajaran Malaysia, 2013).  

 

 

 

Problem Statement  

 The biggest challenge for people with special needs in Malaysia today are getting jobs 

in whichever career path for them is less clear. The specialty of this group is that they can continue 

learning until the age of 19, and thus can choose to work (Isa & Kadir, 2013). However, how job 

security can be given to them after graduating from school if they are taught according to the 

current curriculum until the end of school. The current curriculums are more likely to be 

academically oriented education and vocational aspect rather only a small aspect of infused in the 

Living Skills subject (Isa & Kadir, 2013). Therefore, the curriculum for the education of SENLD 

students should be in line with current developments and can be adapt to their ability level (Isa & 

Kadir, 2009). In Malaysia, the implementation of the curriculum through a career transition 

program for SENLD students still unclear (Bari, Yasin & Yusof, 2013). However, efforts towards 

implementing this career transition have been set out in PPPM 2013-2025. The career transition 

program of SENLD students is implemented by some teachers as there is no basis in the 

implementation of the program and there are no specific guidelines that can be used as a reference 

to implement it (Hamdan, 2003). This causes the SENLD students did not have the skills to work 

and hard to get a job when leaving school. Furthermore, the employer does indeed have a negative 

view of this group (Ng & See, 2011) makes the reason that they do not have the workability skills 

for not hiring them. However, a career transition program that was conducted for the SENLD 

students already proved successful in training those who are skilled and able to work through SEIP 

secondary schools in Johor by students who have been working. SMK Mawar was among one of 

the schools that have successfully carried out a career transition program. Six students are still 

working from 2012 to now. The industry training program began in 2012. Meanwhile, as many as 

thirteen people have managed to get a place in Buying Seats Program that is handled by the 

Division of Special Education (DSE), Ministry of Education (MoE) started in 2013. Therefore, the 

research was carried out on the school has been successful and has the power to produce SENLD 

students who are able to get a job. This research is to investigate the challenges faced in assessing 



the vulnerability so that the program can be improved. Next, the implementation of the program 

could be extended to all SEIP secondary schools in Malaysia. This is in line with the MOE to 

implement the career transition program towards students with special needs (MoE, 2013).  

 

 

 

METHODS 

 This research was conducted using qualitative case study approach to explaining the 

challenges in the implementation of a career transition program of SENLD students in SEIP 

secondary schools in Malaysia. The case in this research is the implementation of the career 

transition program for SENLD students in SMK Mawar. The study involved six participants. The 

processes of collecting data are using purposive sampling approach involving interviews, 

observations, and analysis of relevant documents. The main method used in this research is in the 

form of unstructured interviews. To support the data and information collected through these 

methods, observation and document analysis was also conducted. For observation, data collected 

in the form of video, photographs and field notes. Documents were analysed based on the 

information that was obtained through interviews. 

 

 

RESULTS AND DISCUSSION 

 Based on the research that has been carried out, there are some challenges that expounded 

upon the implementation of a career transition program for SENLD students. These challenges 

exist during design, implementation and impact of the implementation for SENLD students. The 

findings show that the main challenge in the implementation of the program is the understanding 

and the role played by those involved in this program. 

 

The challenge is to create understanding teachers and parents on the 

basis of real transition for SENLD students. (Suri)  

 

According to the participant, teachers and parents should understand the true concept of transition 

for SENLD students. Next, the school party must explain clearly on the implementation to the 



SENLD families. So that, the families can participate in the students' program and give their 

cooperation to the school parties to make sure that the career transition program can run effectively. 

Collaboration must be initiated by the school, because the schools should understand 

more about the explanations procedure to the parents. DSE is a department which only 

issues an execution letter from the MoE. (Zain) 

The participant said that the school plays a role in initiating and explain the implementation of a 

career transition program to the families of the SENLD students. DSE is a department which only 

issues an execution letter. However, the challenges in the implementation are because up to now, 

MoE still not issued the execution letter of the career transition program for SENLD students. 

However, the SEIP secondary schools running the program based on the goal of the state's 

education department and towards the meaningful life of SENLD students. 

 

Teachers are very supportive but they need a power source for the 

implementation. They should have links with industry. This is the 

problem because we do not have the power source. (Kim) 

 

According to the participant, teachers provide good support in the implementation of the career 

transition program, but they have no source of authority, which makes it difficult for co-operation 

with industry. Letters from the ministry is essential to ensure that the career transition programs 

can be run properly and as a preparatory step in case of any issues during the program 

implemented. 

 

The problem is we do not know how the procedure from the DEO, and 

the top, it is hard to us to take the students out. We ought to have a letter 

of permission and a lot of procedure. If anything happens, who will be 

responsible for all that, we do not have insurance to cover there. (Suri) 

 

The participant noted that challenges in the implementation of a career transition program for 

SENLD students are the terms of the procedure is not clear from the District Education Office 

(DEO). DEO has stated a lot of procedures that need to be made, such as paperwork and 



correspondence. In addition, the parties involved in the program should take the risk to be borne 

if any mishap happens. Thus the importance of working papers, letters of agreement and consent 

of the family provided by the school. Besides that, the challenges also on the families’ 

understanding about the career transition program. 

 

Sometimes parents do not understand. They think that when we sending 

their children to do practical, their children automatically work there. 

The reasons why we send their children there are to give practical skills. 

Some parents urged the employers to take their children to work. We just 

want to give some exercise to the students. If the employer wants to take 

their children to work, they can continue to work. But, if they could not 

work, maybe they should stop for a moment and further training. 

(Azman)  

 

Study participant said that there are parents who do not understand the concept of industrial 

training conducted by the school with the industry. It is to provide skills training in the field of 

employment to SENLD students. Results for taking decent workers made by the employer. If the 

students are not qualified, the students will be given the opportunity to practice more. The actions 

of the family by urging employers to take their children as workers indeed are a challenge. 

Furthermore, some families so relinquish responsibility to the school, college and industry. 

 

These kids did not want to take a leave and do not want to go back home. 

We are teachers; we also want to take a leave. I had to go there and 

deal with them. When we contact their parents, they say that their 

children did not want to get home, so there is nothing that they can do. 

(Syahid)  

 

Study participant noted that the lack of parents understanding with their responsibility to their 

children. The parents release their responsibility to the college. They do not to take their children 

home during the holidays. In addition, SENLD students also do not understand the concept of 

learning in colleges that require them to return to home during the holidays. Therefore, all parties 



need to understand the concept of the program and play their roles well to ensure SENLD students’ 

career transition program can run smoothly. 

 

In terms of communication and lifestyle, perhaps the Chinese and 

Malay family is a slightly different. Malays parents are more open-

minded (open - minded). They dared to let their children try and believe 

them. However, the Chinese are too caring to their child. (Kim) 

 

The research participant was of the opinion that the background of families is also becoming a 

challenge in the implementation of a career transition program for SENLD students. This is due to 

the receipt of the communication, and culture in the nation's life is different. It is a challenge for 

those managing these students because students will be faced with problems in adjustment without 

family members. The challenges faced in the implementation of a career transition program for 

SENLD students also in terms of the acceptance of students involved. Among the factors that lead 

to an ineffective program are the expertise and acceptance. 

 

So far we have not succeeded yet in plantation. Maybe it is 

because of the lack of our expertise, or maybe the lack of interest 

in students too. (Kim) 

 

The participants thought that the transition program managed; plantations are not successful due 

to the lack of expertise of teachers and a lack of interest from students in that field. In addition, the 

diversity of SENLD students also becomes a challenge in the implementation of the program. They 

have to deal with different health problems, attention, communication, and lifestyle of SENLD 

students. This will lead to the different acceptance of SENLD students towards the industrial 

training. This factor will also provide significant challenges to all those involved with them. 

 

Actually, they wanted our attention and always with them. There is 

some who have shortness of breath. For those who have the 

hearing problem, we have to talk loud to them. (Syahid) 

 



According to the participant, the parties involved need to understand the diversity of SENLD 

students. Then, the approach used is dependent on the level of their ability. SENLD students also 

always want attention in the process of learning or training. Therefore, a challenge to the teaching 

staff to ensure the needs, weaknesses and strengths SENLD students in their field of work 

 

The problem is focus. Focus means mental and physical readiness. 

It greatly affects. For example, he went on a punch card, there is no 

punch card at home, but there it is in industry. (Indah) 

 

According to the participant, students should be exposed to physical and mental readiness before 

stepping into the industry. This is because SENLD students will be faced with different situations 

when they took placed in the industry. Therefore, they should be exposed to the things that they 

will go through so that they will focus and do not make any problems. So that, job security for 

SENLD students has also created challenges in its implementation.  

 

We are bound by the MoE. We are just the place for accreditation 

centre and only can train. We just help in managing jobs, but we 

could not promise a job placement for them. (Syahid) 

 

Research participant was of the opinion that they are bound by the MoE; they are just the place for 

accreditation centre and trainer. Hiring is based on the SENLD students’ qualifications for the 

industry. However, for Buying Seats Program, students will not be allowed to work in industry 

before finished a two years of study. This shows that job placement in accordance with SENLD 

students' ability is also a great challenge. 

 

Some of our students in Imperia have been offered jobs, we did not 

let they go because of our 2 -year contract. It involves a period of 

study. The students should be in school at the age of 16-18 years 

old. It is impossible for us to pass out our students from school at 

the age of 17 years old. (Zain) 

 



Research participant noted that there is an industry that provides jobs to the SENLD students even 

if they have not completed their studies and are still in the training period. But the DSE denied the 

proposals. This is because this program involves long-term contract with the college of study. 

Furthermore, the ministry believes that the student is not eligible to work at the age of 18 before 

they finished their study and get the certificate. It makes a challenge and be a constraint for the 

SENLD students to work even get an offer if the program under the ministry because they are 

bound by the agreement for two years. 

 

 

 

 

CONCLUSION 

 There are many challenges in the implementation of career transition program of SENLD 

students. The challenge for SEIP teachers is to run the program effectively because they are dealing 

with the various procedures to collaborate with various agencies and disciplines. SEIP teachers 

should also play a role in starting the program. They had to deal with situations that SENLD 

families who do not understand the concept of the program. Moreover, the challenge also is in 

terms of SENLD enrolments towards the program. The SENLD students have diversity in terms 

of ability, potential, and interest in the various areas. Then, there are some issues of the discrepancy 

of SENLD students undergo the training in a specific field. In addition, they also have problems 

in communication and cultural differences in different life and family. SENLD students need 

exposure in terms of concentration of mental and physical readiness before stepping into the 

industry. It is also a challenge to the family and SEIP teachers involved to make them adapt to a 

variety of situation in the working world. 

 

 

 

 

 

 

 



ACKNOWLEDGEMENT 

First I would like to thank the Faculty of Technical and Vocational Education (FPTV) as it has to 

me to write and present a work at the 5th World Conference on Technical and Vocational Education 

and Training (WoCTVET 2016). This paper has been received and will be published by 

PERTANIKA Journal of Social Science and Humanities is indexing by SCOPUS. Infinite 

gratitude goes to the Office for Research, Innovation, Commercialization and Consultancy 

Management (ORICC) Universiti Tun Hussein Onn Malaysia (UTHM) for sponsoring the 

expenses fees and other related thing until the completion of the program. Millions of appreciation 

are also extended to my co-author of this paper.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



REFERENCES (References should start on a new page & to follow APA 6th Referencing 

Style) 

 

Applequist, K. L., Mears, R. & Loyless, R. (2009). Factors influencing transition for students with 

disabilities: The American Indian experience. International Journal of Special Education, 

24(3), 45 – 56. 

Bari, S., Yasin, M. H. M. & Yusof, M. M. (2013). School-to-work for hearing impaired students. 

International Journal of Education and Research, 1(23), 1 – 12. 

Daros, M. M., Nordin, M.S., & Saud, M. S. (2012). Pelajar berkeperluan khas dan bermasalah 

pembelajaran dari sekolah ke kerjaya.  Journal of Social Science, 5(1), 42 – 46. 

Dupoux, E. (2008). General or vocational curriculum: LD preference.  International Journal  of 

Special Education, 23(3), 39 – 47.  

Elleven, R., Wircenski, M., Wirceneski., J., Nimon, K. (2006). Curriculum-based virtual field 

trips: Career development opportunities for students with Disabilities. The Journal for 

Vocational Special Needs Education, 28(3), 4 – 11. 

Epstein, L. J., Sanders, G. M., Simon, S. B., Salinas, C. K., Jansorn, R. N., Van Vorhis, L. F. 

(2002). School, family and community partnership: Your handbook for action. 2nd ed. 

Thousand Oaks, CA: Corwin Press. 

Haber, G. & Sutherland, L. (2008). The four A’s of managing the placement and service of students 

with disabilities in the CTE classroom. The Journal for Vocational Special Needs Education, 

31(1), 4 – 8.  

Hamdan, A. R. (2003). Satu kajian mengenai program transisi bagi pelajar berkeperluan khas 

(Unpublished master’s thesis), Universiti Kebangsaan Malaysia, Malaysia. 

Isa, M. H. H. & Kadir, S. A. (2013). Perbandingan kemahiranvokasional diperlukan pelajar 

pendidikan khas integrasi sekolah menengah harian biasa dengan sekolah menengah 



vokasional pendidikan khas. Seminar Pasca Siswazah dalam Pendidikan (pp. 400 – 406). 

Bangi: Universiti Putra Malaysia.  

Kementerian Pendidikan Malaysia (2013). Pelan pembangunan pendidikan Malaysia 2013-2025: 

Pendidikan prasekolah hingga lepas menengah. Putrajaya. 

Kementerian Pelajaran Malaysia (2012). Laporan awal pelan pembangunan pendidikan Malaysia 

2013-2025. Putrajaya. 

Kiarie, M. W. (2006). Educational services for students with mental retardation in Kenya. 

International Journal of Special Education, 21(2), 47 – 54. 

Nasri, M. S., Hamzah. R. & Udin, A (2010). Falsafah pendidikan kebangsaan memperkasakan 

peranan pendidikan teknik vokasional dan pendidikan khas [versielektronik]. Retrieved from  

http://eprints.utm.my/14948/1/Falsafah_Pendidikan_Kebangsaan_Memperkasakan_Peranan

_Pendidikan_Teknik-eprint8.pdf 

Ng Lee.Y. M. A & See, C. M. (2011). Employment of people with disabilities in Malaysia: Drivers 

and inhibitors. International Journal of Special Education, 26(1), 112 – 124. 

Polloway, E. A., Patton, J. R. & Serna, L. (2001). Strategies for teaching learners with special 

needs. 7th ed. Upper Saddle River, N.J: Merrill/Prentice Hall. 

Tie, F. A.  (2006, August 12). Perkembangan rangka perundangan undang-undang pendidikan 

khas di United Kingdom: Implikasi kepada Malaysia. Masalah                   Pendidikan, 159 – 

166.  Retrieved from 

https://www.researchgate.net/publication/251296811_PERKEMBANGAN_RANGKA_PER

UNDANGAN_UNDANG-

UNDANG_PENDIDIKAN_KHAS_DI_UNITED_KINGDOM_IMPLIKASI_KEPADA_M

ALAYSIA 

http://eprints.utm.my/14948/1/Falsafah_Pendidikan_Kebangsaan_Memperkasakan_Peranan_Pendidikan_Teknik-eprint8.pdf
http://eprints.utm.my/14948/1/Falsafah_Pendidikan_Kebangsaan_Memperkasakan_Peranan_Pendidikan_Teknik-eprint8.pdf
http://eprints.utm.my/14948/1/Falsafah_Pendidikan_Kebangsaan_Memperkasakan_Peranan_Pendidikan_Teknik-eprint8.pdf
http://eprints.utm.my/14948/1/Falsafah_Pendidikan_Kebangsaan_Memperkasakan_Peranan_Pendidikan_Teknik-eprint8.pdf


William-Diehm, K. L. & Lynch, P. S. (2007). Student knowledge and perceptions of individual 

transition planning and it’s process. The Journal for Vocational Special Needs Education, 

29(3), 13 – 21. 

William-Diehm, K. L. & Benz, M. R. (2008). Where are they now? Lessons from single district 

follow-up study. The Journal for Vocational Special Needs Education, 30(2), 4 – 15. 

 

 

 


